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INTRODUCTION 

America's unique experience in this decade is the discovery 
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of its own immorality. We find our sons systematically raping 
another man's land, murdering his people and subjugating most of 
the 'Tree" world in a unique form of economic imperialism. More 
shocking than these atrocities thousands of miles from home is 
the American soldier who pumped over 30 bullets into a 15-year-old 
child, in Newark, New Jersey, last -summer i *iHe and his comrades 



under the command of the Governor of New Jersey , slew 22 Ameri- 




can's most of whom were innocent bystanders to the Newark holo- 
caust of 1967. (10) American violence both beyond and within 
its boundaries has jolted educated Americans into a new perspec- 
tive ^ ^ its own morality. 

The sight of helmeted policemer^jf with riot guns and rifles 
patrolling my ovjn main street last summer was a rude awakening 
to most of my neighbors that something is virong in America. Its 
invisible people dared to adaertise their plight; white America 
reacted sharply and decisively. It defended its material tran- 
quillity with violence, but its psyche had Anally been reached. 





No ivmf rlcan can rrasa thf horrors of Vietnam, \TavarV, Oatrolt and 
ovar 30 cltlas vlth mora still to coma. Tha dla Is cast; /'marlca 
vlll althar anfranchlsa dlsadi/antarad paopla or find a "final so- 
lution." Pnd It Is tha lattar possibility that Is causing many 
i'marlcans to saa thamsalTjas In a nav pf rspactlve-. 

In soma raspacts It Is an aycltlnfr tlma to llva, aspaclally 
If ona caras about human balnrrs, human rights and particularly 
aducatlon. For aducatlon Is tha focal point of i'marlca*s domestic 
poverty problem. Fvan vhan 'f/>»a spaai< of housing , ampldymant and 
civil rlfjhtSf educators seam to and up In the* ©ya of tha domestic 
hurricane, a pradlcamant due lass to education’s potential and 
more to ItB.'vulnerablllty . In y^marlca tha school Is society’s scapa- 
£^oat. Hhan tha social system ^oofs, It spanks tha school, ^ha 
dlsadvantarad condition of ona out of four or five Americans Is 
more directly thf? affect of not tha school, but of an i^njust 
social-economic system and of tha perpetual problem of man’s In- 
sensitivity toir»ard his barpthar. Certainly tha school Is party 
to these causes, but the main thrust of these causes comas via 
the obstinacies of elected social leaders, churchman, business ty- 
coons, civil servants and particularly police vho have been out- 
raa;aously Insensitive* to American slum dwellers. Still, aduca- 
tlon becomes tha proposed panacea, and In education Fa saa tha 
final results of a social system’s subtle persecution of subcultures^ 












Thrsf> rrpultf! ?*rr tuc^^rd nratly Into thf* labf*l '’educationally 
disadvantaf’Td" vhlch la our new term for "alQTi In y'merl- 

can urban schools. Let us first document the freneral conditions 
of dlsadvanta^^ed / nerlcans and thf'n see the psychoeducatlonal di- 
mensions that proTT out of these conditions. 

SOriE DIiOTSICNS OF IN 

Th(? Civil lights movement resulted from a United States Su- 
preme Court decision In 1955 dlre'Ctlng all schools to desepre/^ate. 
This Fas supposed t be the bep Inning of a change. Thirteen :^eG:\s 
later morf non Fhlte Americans are In racially serrepated class- 
rooms than there Fere In 1955* Cv€*r the samf; period national ur.'’ 
employment Fent doxm as national standard of living Frnt up. 

■^ut non x^hlte unemployment want up xThllff non Fhlte standard of 
living x.»ent dovn. ')eam?hlle, over the past 20 yejars /America has 
spent S7^ of Its budget (90^1 billion, dollars ) on Far Fhlle only 
six percent of Its budget (96 billion) has pone to social pro- 
grams. 

In 1930 tT^Tlce as many pregnant ’^lacif Foraen died in child- 
birth as pregnant '^hlte women. Thirty- four ye'ars later, that fig- 
ure? Increased to three to one x’lth ^^lack Fome?n at the high c-siid. 

In 19^-'0 fourte*en times as many Tlac’c mothers had their babies de- 
livered by mldFlves as ’'hlte mothers Fho wf-re delived by liceiiised 
me^dlcal doctors. TX'Jenty years later that ratio jumped to 23-1. 
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In 1950 , 66^ morr Infants dlfd than '^hlte* Infants. In 196^1, 

non vhltf Infant mortality jumped to 90't hlghar than Caucasian, 
i'll of this Is taking placa whllf* thr /'nfrlcan teovarnmant has barn 
waging Its blggast war against povarty which suggasts two obvious 
conclusions: First, tha problam Is out of hand. It Is so bad 

that tha havas ara pulling farthar and farthar away from tha hava 
nots. Sacond, howavar big tha war on povarty Is, It Is not big 
anough. 

Tha fact Is that In tha rlchast land In tha world, ovar 30 
million /marlcans llva In povarty. i'botit 32 million mora llva In 
markad daprlvatlon. Poor i'marlcans do not starva to daath Indian 
styla. ^ut thay go to bad hungry avary night. Thay are- "fat 
with hungar," says ona wrltar ( 9 )» that Is what chaaf) food 
doas. Chaap food and unhaalthy anvlronmants also account for 13^ 
*^^ghar rata of chronic allmants among thasa paopla. In ona Chicago 
slum populatad by ovf-r 150,000 i'marlcans, a 1962 study ravaalad 
6hat ona out of flva slum dx'^allars had baan Infactad with TS geirms; 
30 casas of rat blta warf on racord but many mora wara navar ra- 
cordvi; ona out of four had mar’^'fd visual dysfunctions, and ovar 
a third of tha chlldran had no la«^al fathars. (2 ) In 196 3 1 50^ 
of man taking pralnductlon ayams to military sarvlca fa Had bacausa 
of physical or Intallactual daflclanclas. Cvar 80< of thasa wara 
from lowar socloaconomlc groups. (15) In tha 1960*s ovar sly 
out of tan Black famlllas and almost thraa out of tan '^hlta famlll€is 






had incoai€a brloT’ the- povfTty If'vrl art by thr U.S. povrrnment. 
ScT^rn prrcrnt of thr ^-^hltr and almost 25" of non t«hltr famlllrs 
quallflrd at abjrct poverty levels. ( 12) 

y>bout 17 ^'. qf total national family Income: In thr Unltrd 
3tatrs is In thr hands of only 5.^^ of the population. Only l^.J^ 
of thr total national family income: Is ovnrd by almost 37'^ of thr 
population. One- proble*m la that the- social and economic drprlva- 
tlon suffrrrd by thrse- dlsadvanta^rd /oirricana rrts worsr as thr 
conditions of mlddlr class y'nrrlcans Improve . (. 6 ) 

Hov dors this dlsadvantar-:rd crondlHtoti loov In school? i'lmost 
10 % of /‘mrrlcans arr llllte?ratr and most of thrsr arr non rhltr, 
dlsadvantarrd proplr. In one- survry of a school subsystem of 
Mr^» York City that had about 21,000 chlldrrn In 22 schools, 55 
of thr children were- loT»e*r class "urrto ^Ican Americans, 19 v^rrr 
Blacks and 26" i^»rre ^^hltr and Chlnrsr Americans. (11) i'bout ^ 6 ^ 
of thr population lived In slum trne-me'nts uhllr another 32 ^ lived 
In lov rent public housing facilities, i'lmost 92^ of thr Puerto 
Blcans, 82'- of thr Blacks and ^ 6 ^' of thr 'hltrs i^rrr already brlou 
grade level In rradlnr^ In thr third grade (about 8.5 years of age)i 
"^y the sl3Tth ‘?radr (12 years of a'^e) 78 1 TTerr retarded readers. 

This figure omitted non FJnrllsh speaking Puerto Blcans. The area 
vr studied Fas not as deprived as the slums of 'Washington D.C., 
Harlem, or Bedford Btuyvesant In "W Yor’' City, migrant farmworker^ 
areas all over the country or slum schools In thr south. 
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ThesP Mc thp aisadvantsrpa /'merlcans that the- school Is 
falling. Lst us move from statistics to clinic and sof. thalr loam- 

inp disability patte^ms. 

SSICHOriDUCi'.TIClML 1!•>^CT0’^S I^• DI'Si'DV/'NT/GED REWHOTO RTADEHS 

Pf'rccDtlon ; In a study of slx-year-old dlsadvantapad child- 
ren, this author found ethnic differences In visual perceptual 
development among disadvantaged urban chlldr«n. (4 ) Puerto Rican 
and Rlac’- children scored about a standard deviation lower In 
average perceptual development than 'rhlte and Chinese children, 
ever 40 ? of the children were two or more years retarded In per- 
ceptual development, iwre shoc’clnp were clinical exams of a sample, 
of these children which revealed severe pe-rceptual dysfunctions 
specifically In vlsual-motor development, kinesthetic awareness 
of body parts, laterality, visual motility and functional blnoou- 
larlty. They displayed classic symptoms that necrologists have 
labeled "minimal oiwanlc," "minimal neurological dysfunction," 
"dyslexic," etc. This finding corroborated other findings by 
'.'nobloch, ( ft4 ) Pasamanlck ( 13 ) and Ddutseh . (?) 

investigators using behavioral measurements explain the, deficits 
as organic, resulting from poor diet i^^re and post natally and 
intrauterine complications associated with lower class envlronmon- 

tal conditions . 
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Ktlology Is not ik8 Importent as our professions often like to 
think. Assuming the organic explanation of these perceptual dys- 
functions vere correct f SO vh/'T: Hov> Is It that about 15*20^ of 

middle class children Fe see manifest the same perceptual dys- 
functions but read and write adequately? Could It be that we 
overestimate physiology and underestimate learning? Our con- 
clusions are th at minimal orgenlclty Is a factor only when an 
Individual's environment delimits his potential to develop other 
skills. Organic or not, perceptual dysfunctions may be causal 
factors In learning disability only if the> child does not have 
other skills, attitudes arid perceptions to rely upon. Wf are 
teaching disadvantaged and advantaged children to read using 
known methods and materials that are not particularly dramatic, 
but are sequential and thorough, and. we are not first retritlnlng 
their visual perceptual skills. Only In extreme cases do we re- 
sort to perceptual-motor /train Inr. 

On the Benton Visual detention Test ( 1) disadvantaged child- 
ren are not deficient according to the scoring manual, but their 
g€‘ometl?lc drawings are crude*, choppy and display poor closure 
at the angles. These pro tb<9dl;d! would be considered part of the 
perceptual dysfunction syndrome. find, however, that drawings 
around templates on thf chalkboard and on drawing paper once per 
day Improves the children's performances on the B^'nton In six 
weeks or less. But we are not sure* what value this Is In learning 



to read and I'Trlte, havjt no evldf nce that this type of Improve- 
ment carries over to scholastic achievement. 

Intelligence ; Socially disadvantaged children score low on 
r^roup Intelllirence tests, which Is not unexpected. Urban slum 
children score higher In non verbal than In verbal lo on the 
Uechsler Intelligence* Scale for Children (^'flSC). P number of 
children surprise us, however, with very high verbal and low non 
verbal scores In spite of all other symptoms of poor verbal de« 
velopment we usually see In the socially disadvantaged child.'. 

This finding Is no different from the analysis of our clinical 
records of "advantaged, *' middle class retarded readers. 

Disadvantaged children tend to earn lower Information and 
Vocabulary than Comprehe-nslon scores. This appears to be a per- 
sistent pattern differentiating socially disadvantaged from more 
advantaged children. In fact many middle and upper middle class 
chlldre-n tend to have the ve:ry reverse pattern. It appears that 
children from the "wrong** side of the tracks lack Infrrmatlon 
about the world perceived by middle class children. But they 
are more capable than middle class children In making their way In 
the practicalities of everyday life. 

The Digit Span subt€?st may be higher or low depending upon 
anxiety level and concentration ability, i^rlthmetlc subtest scores 
are low and seem to be more a result of poor school achievement 
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than anything c*lse. ^'/hat has surprised us at the Heading Center 



is tile SiiiiaritieS subtest which appears to tap verbal abstrac- 



tion ability and concept formation. Some disadvantaged children 
score very low — this fits the stereotype of ‘cultural deprivation. 
But a large number of cases with depressed total Iq*s score 
above average on this subtest, i^ccordlng to Wechsler ( 16 ) this 
subtest Is one of his weaker measures, but we are still unable 
to explain this phenomenon. 

Our Impressions of the vise performance scatter show Block 
Design low but nothing else that might discriminate disadvan- 
taged from more advantaged children with reading problems. It 
appears that the subtest scatter Is more pronounced on the Verbal 
than on the Performance tests. 

Word y^ttack Skills : Studies using the Diagnostic Teat of 

Word ivttack Skills (DTWyvs) ( 5 ) have supplied us with abundant 
data for firm conclusions about word attack skills patterns In 



this population. DTW/^S Is a derles of 10 short tests of various 
phonic skills. 

Most Black and Puerto Blcan children tested In various pro- 
jects over the past three years are sight readers. They have 
never learned the relationship bwtween grapheme and phoneme. 

Over $0'X of Junior high school pupils In one slum school district 
tested by this author did not know the alphabet. Moat elementary 
school disadvantaged children cannot bledd sounds.. 



visual discrimination of lottors is weak but better than scores 
on auditory discrimination of sounds in words tested on various 
levels of difficulty (matching, identification, reproduction). 
Beginning consonants are usually heard i»ell enough, but ending 
consonants, beginning blends, ending blends and medial vowel sounds 
are almost always missed by these children on our tests of audi- 
tory discrimination, /bility to hear beats in words, however, is 
excellent when the children understand what is asked of them. 

Visual memory of unknown words is lower than visual discrimi- 
nation of known words, but th^s too is far below expectancy. 

When we look at these patterns we cannot help concluding 
that these specific behavior deficits arc? what we usually find 
In most retarded readers, economically disadvantaged or not. 

Heading Patterns ; Oral reading scores ore low, of course, 
but comprehension scores are high. Listening comprehension scopes 
are significantly higher. Usually these scores are at grade 
placement indicating skills problems rather than problems of in- 
tellectual potential. 'T’hls again is the usual pattern in retarded 
readers regardless of ethnicity or economic status. 

Oral Language Patterns ! Much has been said about oral lang- 
uage patterns of Black and Puetto Rican children, itost of it 
has noz ba*is in fact. ’Je have not found any difference in the 
Incidence of speech Impediments between middle class and lo'**er 
class children. We have found differences in artlcul^^tlon and 
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dlalrct patterns. Thr atudlf’S/ sho^* no dlfff*rrncf? In vrrbal pro- 
ductivity of mlddlp class and lo^*Tf»r class children rxcapt whrn thf* 
lattf»r ara requested to speak to adult authority figures. There Is 
no evidence that dialect differences or mild articulation problems 
Interfere with learning to read » ercept that the seven sounds most 
often mlsartlculated by i^merlcan Negroes and most often poorly dls- 
€rlmlnate>d . ( 8 ) ^t the rest of the sounds do not follow this 
pattern • There Is no evidence that oral language training In 
piv— K or K affects reading achievement. In fact everything we have 
seen Indicates that Black and Puerto llcan children with heavy di- 
alects and relatively poor articulation learn to read when they 
are taught without oral language development training. 

Psycho Social Factors ; Cur ovn observations and studies do 
not show differences In emotional problems of retarded readers 
from middle class homes compared to lower class homes. The research 
In general does not Indicate that a higher Incldctnce of psychological 
problems exists In lower socioeconomic groups than In middle Income 
groups. Certainly there are serious soctologlcnl differences. But 
nothing we have observed or measured Indicates that lower class Black 
and Puerto Blcan retarded readers are more or less emotionally dis- 
turbed than white? middle class retarded readers. Furthermore, nothing 
we have observed or measured Indicates that psychological or socio- 
logical problems are particularly difficult to oversome In the re- 
medial process. The? very basis of the’ clinical treatment and 



the classroom curriculum is a therapeutic atmosphere t one In which 
the child feels safe enough to Aest new behaviors. Under these 
conditions* rare In most schools but necessary In all, most of 
thesa children learn to road and write adequately. 

CONCLUSIONS: 

As far as wo can toll, two clinical factors seem to differ* 
^ntlatc socially advantaged from disadvantaged retarded readers. 
One Is the NISC finding cf a higher Comprehension than Information 
::cora, suggcstlns the lower class child *s maximal practical use 
of minimal information. The other Is the higher Incidence of 
severe visual perceptual dysfunctions In disadvantaged lower 
class chliclren which appears tw tea learning problem rather than 
an **orcanic" one. Except in severe cases, these perceptual 
cypf unctions have not precluded such children learning to read* 
T’.e difference, then, between socially disadvantaged 

rhildran and middle class children In America Is the tremendous 
difference in the quantity of disaHjled*. learners. The conditions 
of dlsadvantagoness appear to breed not a different type of re- 
tarded learner than we have been used to, but a larger number of 
a very fa.miliar brood. The two differentiating clinical factors 
and the problem of bumbers do not present any unique Impediment 
to sclvlnf; tho educational problem of disadvantaged underachiev- 
ers, since wo have teen relatively successful In teaching retard- 
ed readers, for example, to read adequately. Why, then, haven *t 
we solved the problem? 
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1, Amcr leans have dlscovfTf d thrlr iTimoralltv, but most do 
not want to do anythlnr about It, The elimination of poverty 

or thf! rise of non ’-'bites threatens too many oover (rroups, This 
situation coincides ’<>lth a unique form of International Imperialism 
that keeps American energies concen* ra cf d on the Vletnams of the* 
world rather than on the c^hettos of Its cities, 

2, Educators are hiding?: behind gllttcTlnn; frencTalltles about 
psychosocial causes rather than Implement Ins' 50 years of pedagogi- 
cal knor-hor lying around the unlv€Tsltles, 

3, Most city school administrators will not even admit to 
thems€'lves the enormity of the probU m, They are too busy pro- 
tecting thetr^- positions which are being threatened lately by non 
white community action groups. The fact Is that most Inner city 
slum children are severely retarded achievers, y'nd most of Ameri- 
ca *s inner cities are becoming slums. 

iiost educators do not believe that slum children are bright ; 
(nough to learn to re*ad ”ell. These educators still cling to geno» 
typ&c th^'orlas of development and to the mystique of 1^, They 
still think that children with personal problems and weak family 
structures cannot learn to read and Trite adequately— an absurd con- 
clusion to draw from Innoceint data. 

5, i-iost attempts at compensatory education for socially dis- 
advantaged retarded achievers consists of changes In quantity rather 
than quality, Pn e*ytra hour of the same drudge ryt ora smSlle*r pupil 
teacher ratio with the teacher using the same old methods and materi- 



als will not make a dlffere-nce 



7. The fact Is that our projects from the university have 
been successful. In addition* as we go about the country, we 
see Isolated schools or classrooms where socially disadvantaged 
children are learning to read and write adequately. These are 
the same types of children who are falling In other schools. 

The difference Is the methods ®^d materials and perhaps* 
most Important thing of all from which thorough teaching stra- 
tegies evolve— the educator’s attitude. 

The summer riots will not cease and the pressures upon 
the schools will Increase. Americans are plunging toward a 
moment of truth— very soon they will have to choose between 
gross Immorality Involving the violent suppression of part of 
Its own people, or the commitment to putting Its house properly 
In order. If It chooses the latter, educators currently In con- 
trol of the schools will either act decisively, or they will be 
replaced by a cadre of young Turks who are already Infiltrating 
the establishment. 
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